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Abstract

Math anxiety is a significant barrier to student success in mathematics, often resulting in poor performance and
disengagement from the subject. This paper introduces the Mathematical Resilience Framework (MRF), a novel
approach that integrates cognitive-behavioral techniques with self-efficacy models to help students overcome math
anxiety. The MRF emphasizes emotional regulation, mindset transformation, and confidence-building as key
components in fostering resilience. This paper explores the theoretical foundation of mathematical resilience, the
structure of the MRF, and its potential benefits when applied in educational settings. By comparing MRF to other
interventions, it highlights how the framework addresses both the emotional and cognitive aspects of math anxiety. The
paper concludes with recommendations for educators, policymakers, and researchers on integrating the MRF into
educational systems to improve learning outcomes and support student success in mathematics.

Keywords: Mathematical resilience; Math anxiety; Cognitive-behavioral techniques; Self-efficacy; Emotional
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1. Introduction

1.1. Prevalence and Impact of Math Anxiety

Mathematics anxiety is a widespread issue affecting students at various educational levels across the globe. It is
commonly defined as a feeling of tension, apprehension, or fear that interferes with math performance, leading to
avoidance and, in many cases, significant struggles in academic achievement (Luttenberger, Wimmer, & Paechter,
2018). This phenomenon is not restricted to a small subset of individuals; it has been documented in students of all
ages, from primary school to higher education. Studies have shown that as many as 20-30% of students may experience
some form of math anxiety, with certain demographics, such as females and individuals from disadvantaged
backgrounds, showing higher vulnerability (Derling, Magda, Gabriela, & Carmen, 2021). Math anxiety, therefore,
constitutes a personal challenge for many learners and a widespread educational concern that affects learning outcomes
on a larger scale (Mammarella, Caviola, & Dowker, 2019).

The prevalence of math anxiety has been extensively studied, with research consistently showing that a significant
percentage of students suffer from this condition. The National Mathematics Advisory Panel in the U.S. has reported
that math anxiety affects up to one-third of students in certain age groups (Palmer, 2023). The problem begins as early
as elementary school and can persist into adulthood, negatively impacting both academic and professional trajectories.
Studies suggest that the origins of math anxiety often stem from a combination of factors, including negative past
experiences with mathematics, societal attitudes towards math as a difficult subject, and even the teaching methods
employed by educators, which may inadvertently foster fear rather than understanding.
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The negative impact of math anxiety on learning outcomes cannot be overstated. Math-anxious students typically avoid
engaging with math-related subjects and tasks, leading to poor performance. This avoidance creates a vicious cycle in
which the lack of practice reinforces the anxiety, and the anxiety further limits opportunities for learning and
improvement. Research by Zivkovi¢, Pellizzoni, Mammarella, and Passolunghi (2023) has highlighted how math anxiety
significantly impairs working memory, a critical cognitive resource necessary for problem-solving and logical reasoning.
When students are anxious about math, their cognitive resources are diverted towards managing their anxiety, leaving
less capacity for processing mathematical information. As a result, their performance suffers, creating a cycle of poor
achievement and increased anxiety. This has long-term consequences, including limited career opportunities in STEM
(Science, Technology, Engineering, and Mathematics) fields, where mathematics is essential.

1.2. Introducing the Mathematical Resilience Framework (MRF)

In response to the growing concerns around math anxiety, educational researchers and psychologists have begun
exploring strategies to help students build resilience in the face of mathematical challenges. The Mathematical
Resilience Framework (MRF) is one such approach. It seeks to combine cognitive-behavioral techniques with models of
self-efficacy to empower students to overcome math anxiety and enhance their learning outcomes.

Mathematical resilience, a concept adapted from the broader psychological understanding of resilience, refers to the
ability to persevere in the face of mathematical difficulties. It involves developing a positive attitude towards math, a
willingness to engage with challenging problems, and the belief that effort and practice can lead to improvement. The
MREF builds on this concept by integrating established cognitive-behavioral techniques to address anxiety and emotional
regulation with self-efficacy models that emphasize students’ belief in their ability to succeed in specific tasks.

The rationale behind developing MRF is based on a need for interventions that do not merely address the symptoms of
math anxiety but also foster a long-term, positive relationship with mathematics. While existing strategies often focus
on quick fixes—such as test-taking strategies or relaxation techniques—the MRF aims for a more comprehensive
solution that addresses both the cognitive and emotional aspects of math anxiety. The framework emphasizes helping
students recognize that struggle and difficulty in mathematics are normal parts of the learning process, not indicators
of failure or a lack of ability. By promoting this mindset, the MRF encourages students to approach math with greater
confidence and persistence, reducing the likelihood of anxiety-driven avoidance (Tomasetto, Morsanyi, Guardabassi, &
0'Connor, 2021).

1.3. Objective and Approach of the Paper

This paper aims to introduce and explore the Mathematical Resilience Framework as a novel approach to mitigating
math anxiety. Unlike traditional interventions, which often focus on short-term coping mechanisms, the MRF aims to
equip students with the tools they need to develop a resilient attitude towards mathematics. By fostering a combination
of emotional regulation, self-efficacy, and problem-solving persistence, the framework seeks to empower students to
overcome anxiety and improve their performance in math.

The paper will begin by providing an in-depth look at the concept of mathematical resilience, drawing on research from
educational psychology to explain why resilience is a crucial factor in overcoming math anxiety. It will then proceed to
discuss the key components of the MRF, specifically focusing on how cognitive-behavioral techniques and self-efficacy
models are integrated into the framework. Next, the application and implications of the MRF will be explored,
highlighting how educators and institutions can use this framework to enhance students’ learning experiences and
outcomes. Finally, the paper will conclude with recommendations for future research and practical suggestions for
implementing MRF in diverse educational settings.

2. Understanding Mathematical Resilience

2.1. Mathematical Resilience as a Concept

Mathematical resilience is rooted in the understanding that struggle in learning mathematics is both natural and
necessary. Traditional approaches to math education often emphasize speed, accuracy, and the ability to solve problems
quickly. This creates an implicit message that struggling with a problem is a sign of weakness or failure, which leads to
heightened anxiety and, in many cases, avoidance of the subject. Mathematical resilience challenges this mindset by
teaching students to embrace difficulties as part of learning (Johnston-Wilder & Moreton, 2018).

The concept encourages students to adopt a growth mindset, a term popularized by psychologist Carol Dweck, which
asserts that abilities can be developed through dedication and hard work. In mathematics, a growth mindset is crucial
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for building resilience. Students who believe their abilities can grow through effort are more likely to tackle challenging
problems with perseverance rather than giving up in frustration (Lee, 2021). Mathematical resilience also involves
emotional regulation, as students need to manage feelings of stress and anxiety when they encounter difficult tasks.
This emotional regulation and persistence form the foundation of resilience in mathematical learning (Boaler, 2022).

Several educational and psychological theories contribute to the development of mathematical resilience. First, the
broader concept of resilience in education plays a foundational role. Educational resilience refers to students' ability to
succeed in academic tasks despite personal difficulties, learning disabilities, or external pressures. In mathematics,
resilience helps students persist in problem-solving, even when they experience failure or frustration. This ability to
bounce back from setbacks is vital in subjects like mathematics, where errors and difficulties are common and where
immediate success is not always guaranteed (Ross, Scanes, Poronnik, Coates, & Locke, 2022).

Self-efficacy, another key psychological concept, is closely tied to the development of mathematical resilience. Self-
efficacy, a theory developed by psychologist Albert Bandura, refers to an individual’s belief in their ability to achieve
specific outcomes. Students with high self-efficacy in mathematics believe they can solve mathematical problems and
succeed in math-related tasks. This confidence, or lack thereof, profoundly impacts a student's willingness to engage
with difficult material. Students with low self-efficacy tend to avoid challenging problems, reinforcing their belief that
they cannot succeed. In contrast, students with high self-efficacy are more likely to persist, even when faced with failure
(Tang, 2019).

Incorporating self-efficacy into the Mathematical Resilience Framework (MRF) can help students build the confidence
necessary to tackle difficult mathematical tasks. When students believe they can succeed, they are more willing to take
risks, make mistakes, and learn from their errors. Educators can foster self-efficacy by providing positive reinforcement,
setting attainable goals, and offering constructive feedback emphasizing effort over innate ability (Rahman,
Mushlihuddin, Refugio, & Zulnaidi, 2024).

Cognitive-behavioral techniques (CBT), which are often used to address anxiety disorders, also play a significant role in
building mathematical resilience. CBT focuses on helping individuals identify and challenge negative thought patterns
and replace them with more positive, adaptive thoughts (Ojo, Oginni, Akinrinola, & Oginni, 2023). In the context of math
anxiety, students often experience negative thoughts such as "I am not good at math" or "I will never understand this."
These thoughts contribute to avoidance behaviors and reinforce a sense of helplessness. Educators can use CBT
techniques to help students reframe these negative beliefs into more constructive thoughts like "I can improve with
practice" or "It is okay to make mistakes" (Minahan, 2019).

Cognitive-behavioral techniques also encourage students to break down complex tasks into smaller, manageable steps,
which can reduce feelings of overwhelm. This approach is particularly effective in mathematics, where students may
feel intimidated by the complexity of problems (Josefowitz & Myran, 2021). By guiding students to tackle problems one
step at a time, educators can help them build confidence and resilience. Additionally, CBT encourages students to
practice relaxation techniques, such as deep breathing or mindfulness, to help manage the physical symptoms of anxiety.
When combined, self-efficacy and cognitive-behavioral techniques provide a powerful toolkit for fostering
mathematical resilience in students (Gillihan, 2020).

2.2. Importance of Fostering Resilience to Reduce Anxiety in Mathematics

Fostering mathematical resilience is essential for reducing anxiety and improving mathematics performance. As
previously mentioned, math anxiety can severely impair a student’s ability to engage with mathematical tasks. The
stress and fear associated with math can prevent students from fully utilizing their cognitive resources, particularly
working memory, which is crucial for solving problems and understanding complex concepts. By building resilience,
students can learn to manage these feelings of anxiety and stay engaged with the material, even when they encounter
difficulties (Haase, Guimaraes, & Wood, 2019).

One of the primary benefits of fostering mathematical resilience is the shift in mindset it encourages. Rather than
viewing math as an inherently difficult subject in which they are likely to fail, students begin to see challenges as
opportunities for growth. This shift is critical for long-term success, as it helps students develop a positive relationship
with mathematics. When students are resilient, they are more likely to seek help when needed, collaborate with peers,
and remain persistent in the face of setbacks (Samuel, Buttet, & Warner, 2023).

Additionally, fostering resilience can help break the cycle of avoidance that often accompanies math anxiety. When
students avoid engaging with math, they miss out on opportunities to practice and improve. This avoidance reinforces
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their belief that they are not capable of succeeding, which in turn increases their anxiety. Educators can help students
confront their fears and develop the skills necessary for success by teaching them to approach math with resilience
(Shayer, 2020).

Improved performance is another direct outcome of fostering mathematical resilience. Students who are willing to
engage with challenging problems and persist through difficulties are more likely to develop a deeper understanding of
mathematical concepts. This persistence, combined with the cognitive and emotional tools provided by self-efficacy and
CBT techniques, allows students to improve their problem-solving skills over time. As their performance improves, their
confidence grows, further reinforcing their resilience (Tusianah et al.,, 2021).

3. Components of the Mathematical Resilience Framework (MRF)

3.1. Detailed Breakdown of the MRF’s Key Components

The Mathematical Resilience Framework consists of several core components, each addressing different aspects of
learning and anxiety management. These components are:

Cognitive-behavioral techniques (CBT): This element helps students recognize and change negative thought patterns
that contribute to math anxiety. By replacing harmful thoughts with constructive ones, students can reduce their
feelings of fear and helplessness (Joyce-Beaulieu & Sulkowski, 2019).

Self-efficacy models: Self-efficacy, or the belief in one’s ability to succeed, is a critical factor in mathematical resilience.
Students who develop a sense of self-efficacy are more likely to tackle challenging problems with confidence and
persistence (Waluya, 2020).

Growth mindset: The belief that intelligence and abilities can be developed through effort is central to building
resilience. This mindset shifts students' focus from fearing failure to viewing struggles as opportunities for learning.

Emotional regulation: Learning to manage stress and anxiety is crucial for students who experience math anxiety.
Techniques such as mindfulness, deep breathing, and relaxation exercises help students maintain focus and calm during
stressful tasks (Buckley & Sullivan, 2023).

Collaborative learning: While not always emphasized, working with peers can foster resilience by creating a supportive
environment where students can share strategies, face challenges together, and receive encouragement (Kunnari,
[lomaki, & Toom, 2018).

These components are not meant to function in isolation; instead, they work in concert to help students develop the
skills and mindset necessary to persevere through the challenges of learning mathematics.

3.2. Cognitive-Behavioral Techniques and Their Application in MRF

Cognitive-behavioral techniques are integral to the MRF, as they directly address the negative thinking patterns that
contribute to math anxiety. Many students with math anxiety have automatic thoughts like "I am not good at math" or
"I will fail this test." These thoughts are not only self-defeating but also exacerbate anxiety, making it difficult for
students to focus or engage in problem-solving. CBT helps students challenge and reframe these beliefs, replacing them
with more positive, realistic ones such as "I can improve with practice” or "It is okay to make mistakes as part of the
learning process” (Saraf, Rahman, Jimenez Gallardo, Jamison, & Lor, 2018).

In the MRF, CBT is applied by teaching students to identify these harmful thoughts and guiding them through strategies
to replace them with more constructive thinking. For example, students may be asked to keep a journal of their thoughts
when they encounter difficult math problems and then work with a teacher or counselor to challenge these thoughts.
Over time, students learn to recognize patterns in their thinking and develop the tools to manage their anxiety.

Another important aspect of CBT in the MREF is the use of graded exposure. This technique gradually exposes students
to increasingly challenging mathematical tasks in a controlled, supportive environment. Students' confidence grows and
anxiety diminishes as they successfully complete these tasks. This approach helps students realize that they can succeed
in math, even when difficult, reinforcing resilience.
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3.3. Integration of Self-Efficacy Models within the Framework

Self-efficacy is a critical component of the MRF, as it directly influences a student's willingness to engage with
challenging math problems. Students with high self-efficacy are more likely to persist in the face of difficulty, while those
with low self-efficacy tend to avoid math tasks altogether. The MRF incorporates self-efficacy models by focusing on
building students' confidence in their mathematical abilities (Tseeke, 2021).

One way this is achieved is through goal-setting and positive reinforcement. Students are encouraged to set specific,
achievable goals for their math learning, such as mastering a particular type of problem or improving their test scores.
When students achieve these goals, they receive positive feedback that reinforces their belief in their ability to succeed.
This feedback loop is essential for building self-efficacy over time (El-Adl & Alkharusi, 2020). Additionally, the MRF
emphasizes the importance of modeling. When students see their peers or teachers successfully engaging with difficult
math tasks, it strengthens their belief that they, too, can succeed. Teachers play a key role in this process by
demonstrating problem-solving techniques, sharing their experiences with math learning, and offering encouragement
(Morrison et al., 2021).

3.4. Role of Mindset and Emotional Regulation in Overcoming Anxiety

Mindset plays a fundamental role in the MRF, particularly the concept of a growth mindset, which is the belief that
abilities can be developed through effort and persistence. Students who adopt a growth mindset are more likely to view
math challenges as learning opportunities rather than threats to their self-worth. This shift in perspective is crucial for
reducing math anxiety, as it helps students focus on the process of learning rather than the outcome of success or failure
(Wakefield, 2019).

The MRF also includes strategies for emotional regulation, as managing stress and anxiety is a key factor in developing
resilience. Students who experience math anxiety often have physical symptoms of stress, such as increased heart rate,
shallow breathing, or difficulty concentrating. By incorporating techniques such as deep breathing, mindfulness, and
progressive muscle relaxation, the MRF helps students calm their physiological responses to anxiety, allowing them to
focus on the task at hand.

In addition to these techniques, the MRF encourages students to practice self-compassion. When students are kind to
themselves in moments of difficulty, they are less likely to experience the intense stress that exacerbates math anxiety.
Self-compassion involves recognizing that struggle is a normal part of learning and that making mistakes is a valuable
part of learning (Frey, Fisher, & Smith, 2019).

The components of the MRF are interdependent and work together to provide comprehensive support for students
dealing with math anxiety. For example, cognitive-behavioral techniques help students reframe negative thoughts,
which in turn boosts their self-efficacy. As students begin believing in their ability to succeed, they are more likely to
adopt a growth mindset, further reinforcing their willingness to engage with difficult tasks. Emotional regulation
techniques support this process by helping students manage the physical and emotional symptoms of anxiety, allowing
them to remain calm and focused during challenging tasks (Broderick, 2021).

The synergy between these components is what makes the MRF an effective tool for reducing math anxiety and fostering
resilience. As students build their cognitive and emotional skills, they become better equipped to face mathematical
challenges without being overwhelmed by fear or doubt. Over time, this leads to improved performance, greater
confidence, and a more positive relationship with mathematics (McKay, Wood, & Brantley, 2019).

4. Application and Implications of the Mathematical Resilience Framework

4.1. Potential Benefits of Applying MRF in Educational Settings

One of the most significant benefits of applying the MRF in educational settings is its ability to reduce math anxiety and
improve students' confidence in their mathematical abilities. Math anxiety is a widespread problem that affects a large
percentage of students across different educational levels (Zhang, Zhao, & Kong, 2019). This anxiety impairs students’
ability to perform well in math-related tasks and discourages them from pursuing careers in science, technology,
engineering, and mathematics (STEM) fields. By targeting both the cognitive and emotional factors that contribute to
math anxiety, the MRF provides students with the tools they need to develop resilience and maintain motivation, even
when faced with challenging mathematical concepts (Luttenberger et al., 2018).
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The framework's focus on cognitive-behavioral techniques helps students recognize and change negative thought
patterns that often lead to avoidance of math. When students learn to reframe their fears and doubts, they can approach
problems with a clearer mindset, making them more likely to persist through difficulties. This change in attitude can
lead to improved academic performance, as students who feel capable of success are more likely to engage in active
problem-solving and deep learning strategies.

Furthermore, the emphasis on self-efficacy within the MRF helps students develop a belief in their ability to succeed.
When students feel confident in their mathematical skills, they are more willing to take risks, ask questions, and seek
help when necessary. This increase in self-efficacy fosters a sense of ownership over the learning process, which can
lead to higher levels of achievement and a greater sense of satisfaction with their progress in math (Rahman etal., 2024).
In addition to the individual benefits for students, the MRF also offers broader implications for educational institutions.
Schools can improve overall student engagement and reduce dropout rates in math-intensive subjects by reducing math
anxiety and fostering resilience. This is particularly important as global demand for skills in STEM fields continues to
grow, making it critical for educational institutions to prepare students for these career paths (Kao, Wu, Chang, Chien,
& Mou, 2020).

4.2. Implementing MRF to Boost Student Engagement and Achievement

Educators are critical in implementing the MRF to improve student engagement and learning outcomes. The framework
is designed to adapt to different educational contexts, allowing teachers to integrate its components into their teaching
practices. One of the key strategies for implementation is fostering a supportive classroom environment where students
feel safe to express their anxieties and challenges. Educators can encourage open discussions about math anxiety,
helping students recognize that they are not alone in their struggles and that there are effective ways to manage their
anxiety (Cheng, 2019).

Educators can incorporate cognitive-behavioral techniques into their instruction to apply the MRF. For example,
teachers can guide students through exercises that help them identify negative thought patterns and replace them with
more constructive ones. Journaling, reflection activities, and group discussions about students' experiences with math
can all be used to create a space for addressing cognitive barriers to learning. Additionally, educators can use scaffolding
techniques, gradually increasing the difficulty of math tasks so that students can build their confidence step by step
(Priyo & Teguh, 2021).

Another critical component of implementing the MRF is promoting self-efficacy. Teachers can do this by setting clear,
achievable goals for their students and providing consistent feedback that reinforces their progress. Celebrating small
wins, such as mastering a specific type of problem or improving a test score, helps students see tangible evidence of
their abilities. Educators can also model problem-solving strategies, demonstrating that mistakes are part of learning
and showing students how to approach challenging problems with resilience (Kang, Kim, & Chung, 2019).

Mindset interventions are another practical method for educators to employ the MRF. Encouraging a growth mindset—
the belief that mathematical ability can be developed through effort and persistence—can transform how students
approach their math learning. Teachers can provide opportunities for students to engage in challenging tasks, praising
their effort rather than focusing solely on correct answers. This approach helps shift students' focus from fear of failure
to the process of learning and improvement.

Finally, emotional regulation strategies such as mindfulness exercises, deep breathing, and stress management
techniques can be incorporated into the classroom. Educators can begin math lessons with short relaxation exercises to
help students calm their nerves and enter a state of focused attention. These techniques reduce anxiety and enhance
students' ability to concentrate and retain information (Jackson, 2018).

4.3. Comparison with Other Interventions for Math Anxiety and Their Limitations

While the MRF offers a comprehensive approach to overcoming math anxiety, other interventions have been developed
with similar goals in mind. Traditional approaches to addressing math anxiety often focus on tutoring or skill-building
exercises that aim to improve students' math competencies. While these interventions can be helpful, they often fail to
address the emotional and cognitive barriers that prevent students from fully engaging in math. For example, a student
may receive additional math tutoring but still struggle with anxiety and low self-confidence, leading to continued
avoidance of math tasks.

One common intervention is relaxation training, where students are taught specific techniques to calm their nerves
before engaging in math tasks. While relaxation techniques can be effective in reducing immediate feelings of anxiety,
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they do not necessarily provide students with the cognitive tools they need to change their negative thought patterns.
As aresult, students may continue to experience anxiety when faced with new or more challenging math tasks.

Another intervention is the use of math apps or games that aim to make learning math more enjoyable and interactive.
While these tools can be valuable in increasing student engagement, they often do not address the deeper psychological
factors contributing to math anxiety. Without a focus on mindset, self-efficacy, and emotional regulation, these
interventions may only provide temporary relief from anxiety rather than fostering long-term resilience (Tabibnia &
Radecki, 2018).

The MRF stands out from these other interventions because it takes a holistic approach to math anxiety. It not only
addresses the immediate symptoms of anxiety but also provides students with the cognitive and emotional skills
necessary to overcome it in the long term. By focusing on resilience, the MRF helps students build a foundation for
success in math that extends beyond the classroom and into their future academic and professional pursuits (Schinke,
Stambulova, Si, & Moore, 2018).

5. Conclusion

The Mathematical Resilience Framework represents a novel and comprehensive approach to addressing math anxiety,
a widespread issue that affects students' academic performance and long-term engagement with mathematics. By
combining cognitive-behavioral techniques with self-efficacy models, the MRF offers students the tools they need to
overcome their fear of math and develop resilience in the face of challenges. Throughout this paper, the MRF has been
discussed in terms of its components, application, and potential benefits, all of which point to its effectiveness in
reducing math anxiety and fostering a positive relationship with the subject.

One of the key insights from this paper is the importance of addressing both the emotional and cognitive aspects of math
anxiety. Traditional interventions often focus solely on improving students' mathematical skills without recognizing the
deeper psychological barriers that prevent students from succeeding. The MREF, in contrast, takes a holistic approach,
providing students with strategies to regulate their emotions, challenge negative thought patterns, and build confidence
in their abilities. This multifaceted approach helps students improve their math performance and encourages long-term
engagement with mathematics, making it a valuable framework for educators and students.

Another key takeaway is the role of educators in the successful implementation of the MRF. Teachers are at the forefront
of creating supportive learning environments where students feel comfortable expressing their anxieties and working
through them. By incorporating cognitive-behavioral techniques, fostering a growth mindset, and promoting self-
efficacy, educators can help students develop the resilience they need to persevere in math. The MRF emphasizes that
math success is not solely about mastery of content, but also about fostering a positive emotional and cognitive
relationship with the subject.

The potential for the MRF to improve math outcomes extends beyond individual classrooms to the broader educational
system. By reducing math anxiety and improving students' resilience, the framework can contribute to higher retention
rates in STEM-related fields and help close the gap in math performance across different demographics. This has
important implications for workforce development in a world that increasingly values math and analytical skills.

5.1. Recommendations for Educators, Policymakers, and Researchers

A collaborative effort between educators, policymakers, and researchers is essential to integrate the MRF into
educational settings effectively. The following recommendations aim to guide these stakeholders in implementing the
MRF to maximize its benefits. Teachers should receive training on the components of the MRF, particularly on how to
incorporate cognitive-behavioral techniques, self-efficacy models, and mindset interventions into their teaching
practices. Professional development programs should focus on equipping educators with practical strategies to help
students manage their math anxiety. Additionally, educators should create classroom environments that encourage
open discussions about math anxiety, allowing students to express their concerns and work through them
collaboratively.

Educational policies should support the integration of frameworks like the MRF into the curriculum. Policymakers can
promote this by allocating resources for teacher training, developing curriculum materials that incorporate resilience-
building activities, and emphasizing the importance of addressing math anxiety as part of student well-being. Policies
should also encourage early intervention, ensuring that students struggling with math anxiety receive the support they
need before their anxiety becomes a significant barrier to learning.
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Further research is needed to evaluate the effectiveness of the MRF across different student populations and educational
contexts. Longitudinal studies can provide insight into the long-term benefits of the MRF and its potential to reduce
math anxiety at various educational levels. Additionally, researchers should explore how the MRF can be adapted in
different cultures and learning environments, ensuring its principles apply in diverse educational settings.
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